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Part I


In my building, there are 21 teachers that teach grades K-5.  There are two resource room teachers and five elective teachers that service 472 students.  Our school day is approximately seven hours long with students receiving instruction in my classroom for five and a half hours a day.  In my first grade classroom there are eleven boys and nine girls of ages ranging from six to seven years old.  I teach a wide range of subjects including reading, writing, math, science, social studies, word study, spelling, handwriting, and phonics.  


Reading is considered to be one of the most important subject areas in a first grade classroom.  Students are expected to read a DRA (Developmental Reading Assessment) level 16 non-fiction by the end of the school year.  They also need to be able to locate and discuss various non-fiction text elements.  The current expectation in first grade is for students to be reading at a level 14.  I currently have one student, Sally, who is reading at a level 8 while the majority of my class is reading at a level 16.  Sally came into my classroom reading at a level 1 while the rest of my students read a level 4 or above.  She has made significant progress this year when you look at her individual scores but when you compare her to her classmates, Sally is behind.  Sally currently is in our LSS (Learning Support Services) program. She receives additional curriculum support from our reading specialist in a small group setting with other students who are at the same reading level. Sally is pulled out of the classroom for a half hour a day, five days a week for LSS. In addition to LSS, Sally is also taking part in a program called Fast ForWord, which helps to train the brain on the different sounds that students come across while they are reading.  This is also 30 minutes, five days a week.  Sally is receiving a lot of support in the area of reading so that she can continue to make gains in the areas of fluency and comprehension as well as word recognition.  


The problem of practice that I have is how to make proper accommodations in the classroom for my student that is reading significantly below grade level.  This problem of practice is extremely important to me because at this point in the school year, I am beginning to think about transitioning my students from first to second grade.  The assignments that they complete, especially in social studies and science, will be more independent and require them to read to find out information that will allow them to complete some of their assignments.   Sally has made progress in the area of reading this school year but it has been slow compared to that of her classmates and she is going to struggle with making the transition in the classroom.   She is considered to be significantly behind in reading at this point in the school year and I want to make sure that Sally can be successful in the classroom so that she does not become frustrated with school.  It is important for me to come up with proper accommodations to help Sally in the classroom so that she can continue to grow as a student and so that I can communicate with her future teacher about what works and what does not work for her.  


In my classroom, students take part in Readers Workshop, which takes place everyday for 45 minutes.  The structure is the same everyday.  There is a five to ten minute mini-lesson followed by independent and partner reading time.  At this time, students are reading from book bags that contain books that are at their independent and instructional reading levels.  During independent reading time, I am individually conferring with students and during partner reading time, I work with Sally independently.  I work with Sally on various elements of reading including strategies that she needs in order to improve her reading level.  


This problem of practice directly involves all of my students, present and future.  By thinking about and implementing accommodations for a struggling reader, it will benefit all of my future students who also struggle in reading.  It will allow me to think about my students as individuals instead of thinking about them in comparison to the rest of their peers.  I feel that by thinking about how to make the proper accommodations, I am going to help my student feel success in an area of the curriculum that she continually struggles in.


 There are a few barriers that I perceive that make it difficult for struggling readers in my classroom.  One barrier is that the content of my mini lessons directly relate to the reading level that the majority of my class is at.  Since most of my class is around a level 16, my instruction has more to do with the story elements that students will come across as they are reading higher-level books.  There is also no one to directly support Sally during Readers Workshop besides me.  Even though she is in LSS, she is not pulled out during reading time; she misses part of writing and handwriting while she is at LSS.  The reason for this is due to the reading specialists busy schedule.  Therefore, Sally has to rely on me to confer with her during partner reading everyday.  I also check in with her periodically throughout Readers Workshop to make sure she is practicing the skills that I am teaching her.  

Part II


This problem of practice arose when I wanted to plan a few activities for my students to complete.  I am going to be focusing more on having students work independently to find out information on selected topics using non-fiction books.  This will occur in the subject areas of science and social studies.  For the first part of the school year, I have been doing all of the instructing in all subject areas. For example, one type of science lesson that I would typically do is to read a book to students on a selected topic and after discussing the book and the new information we learned, students would complete an activity to apply their new thinking.  The activity that I am going to have students do involves three major aspects and those include all students reading a non-fiction text, reading to find out information on a new topic, and locating non-fiction text elements.  I am now going to have students work on finding out information on a topic and then teach their classmates about that topic.  Therefore, students are going to be asked to read non-fiction books at their reading level to find out information. This project will allow all students to get exposure to reading non-fiction texts. Students will also be asked to identify and locate non-fiction text features since that is one of the requirements for a first grader to do at the end of the school year.  


We have to cover a lot of content in one school year and at times, I do not feel that all of my students have mastered the concepts but I have to move on if I want to cover the necessary material. As a result of such moving on, many students, particularly students with learning problems, are introduced to a lot of material but learn little about any of it (Vaughn, 49).  Therefore, for this assignment, I will be making accommodations where the content coverage and pace are reduced (Vaughn, 49). This problem of practice will allow me to make accommodations for Sally that will allow her to work at a pace where she is comfortable.  It will also enable her to do the work that the rest of her classmates are doing.


The trade books that students will be using to find their information are typically between levels 12 to 18.  I have a wide range of levels for students to pick from so that they can read the books independently.  I have done these types of activities at the end of each school year without a problem since typically, all of my students have been reading between levels 12 to 18.  However, this year is different, Sally is only reading at a level 8.  I want her to be able to complete this assignment with the rest of her classmates so I need to think of accommodations that will allow her to complete this activity with success.  


For this activity, students will be paired up with classmates who have similar reading levels and similar topics of interest.  After students have been paired up, they will be asked to read a few non-fiction leveled books on their selected topic.  They will then present their learning to the class by explaining what they learned using a poster that they will have created.  In addition, I will be sitting down with students asking them to identify non-fiction text elements that they came across when reading their trade books. 


This problem of practice will have an impact on my teaching.  When I am pairing students up, I will be more aware of their reading levels, how well they work with one another and who would kindly serve as a peer buddy to Sally.  I will also alter some of my instruction and the reading strategies that I teach.  I will not just gear my teaching to the students who are reading at a 16 but I will focus on teaching the elements of non-fiction texts. I will craft this assignment so that all students can be successful and so that they can all teach us something about their topic.  


There are three goals that I have identified that directly relate to my problem of practice.  The first goal is to select accommodations that will allow Sally to successfully complete the activity.  When thinking about this goal, I want Sally to be able to do the work that her classmates will be doing but in a way where she can accomplish the task. 


The second goal that I have to accomplish my problem of practice is to select accommodations that will allow Sally to successfully read a non-fiction text and locate and discuss non-fiction text elements.  While the trade books that I typically have for this project are between levels 12 and 18, I need to locate non-fiction texts that are at Sally’s current reading level of 8.  By doing this, Sally will be able to independently read the text and find the non-fiction text elements.  


The third goal that I have for this activity is to select accommodations that will allow Sally to work with her peers on the same topic.  Since this activity involves students working together, I want Sally to be able to work with her classmates even though she is at a different reading level.  The accommodations that I create will allow Sally to work with her classmates on the same topic even though she is reading at a different level than them.

Part III

Plan of Action 


The first thing that I need to do before I begin this activity and/or start to think about accommodations for Sally is to introduce the activity to my students so that they can start to think about a topic of interest.  I will introduce students to the activity.  Students will then indicate to me what their three top choices of topics are.  Once I have introduced the activity, I will then explain the expectations that I have for it.  Those expectations are that students will read non-fiction books to find out information and they will be able to locate non-fiction text elements.  After I have found out everyone’s interests, I will then pair students into groups.  


But before I do anything else, as I begin to think about accommodations for Sally, I need to keep in mind the setting that she is in while completing the project including… Is the student distracted by or distracting to other students (Vaughn, 23)?  Thinking about the environmental aspects of the classroom is a great starting place for me.  I have found that Sally can be easily distracted during Readers Workshop by others around her.  I can expect students to be whispering to their partners while they are working on this activity.  One idea that I have that can help Sally is to look around my classroom to see which areas support or detracts from the student’s ability to get things done.  While looking around the classroom I need to establish personal physical space, desk and materials for each student (Vaughn, 131).  I think that the best area of the classroom for Sally to complete this activity would be at the round table in the front corner of the classroom.  Once I have established an area of the classroom for Sally’s group to work in, I also need to maintain an appropriate noise level (Vaughn, 131).


After I have made environmental changes to my classroom, I then will pair students up into groups.  Sally is reading at a level 8 while the peers that are interested in the same topic as her are reading at a level 12.  One accommodation that I will make is to set her up with a peer buddy (Vaughn, 30).  This peer buddy will be in Sally’s group and will offer support to Sally in the areas of reading.  The topic that the group is doing is on tigers and I have found leveled books on this topic that are between levels 10 and 12.  Since Sally is reading at an independent 8, she is going to need support reading the level 10 books.  By having a peer buddy, they can read together with Sally and check in periodically by stopping to ask questions to make sure that Sally comprehends what she is reading.  Another thing that the peer buddy can do is read aloud the text to Sally and then have Sally answer questions on what was just read.  This will be especially helpful for Sally to gain the most information when reading the level 12 books.  These books are significantly above her current reading level and if she is struggling through the text trying to figure out the words, then she is not going to comprehend the information.  The goal of this project is not meant to test Sally’s reading level, it is meant for Sally to understand the information so that she can present it to her classmates.   I also want to avoid placing the student in uncomfortable reading situation (e.g. reading aloud in a group, identifying that the student’s reading group is the lowest level, etc.) (McCarney, 113).   By having a peer buddy in her group, Sally will feel supported.


One of the requirements for the activity is for students to use a poster to teach their peers the new information.  After they have read various leveled books on their selected topic, students will be asked to create a poster to tell students about what they learned.  Sally is a very good artist and I would like to highlight this strength and give her a job in this group.  Since she struggles in reading, I do not want her to get discouraged as she is doing this project so by asking her to be the artist for the poster, then she will feel a sense of ownership and feel like a valuable group member. Therefore, when the activity is complete and the group is ready to present, Sally will have contributed to the activity.


One of the requirements for students at the end of first grade is to locate and discuss non-fiction text elements.  All students need to complete this before moving on to second grade, regardless of their reading level. Typically, my class gets to choose the book(s) that they would like to read and then I ask them questions based on various non-fiction text elements. Sally is expected to do this even though she is reading at a level 8.  For Sally, one accommodation that I will be making so that she can complete this task is to allow her to choose a non-fiction book to read that is at her current reading level.  It is important to make certain that the reading demands of the assignment are within the ability level of the student (McCarney, 112).  This way, she will be comfortable with reading the words and she will be able to focus on locating the text elements.  Another idea that I have for Sally to accomplish this goal is to tailor my mini lessons on non-fiction text elements.  I will tailor my lessons by using non-fiction big books that are at a level 10.  This is considered to be Sally’s instructional reading level; she will be able to follow along with the mini lesson with support for her peer buddy and me.  By using a big book for my mini lessons that are at Sally’s instructional reading level, she will be able to participate in the active engagement portion of the lesson, therefore, gaining more from the lesson.


When I am testing Sally on non-fiction text elements, I will be thinking about a few things including does the student require extra time?  Should the response be orally rather than in writing?  (Vaughn, 23)  For this test, all of my students will have the test read aloud to them, this is something that I do for all of my first graders.  I will also allow Sally more time to take the test.  Prior to taking the test, I will also give the student time to read the selection more than once.  Emphasize comprehension rather than speed (McCarney, 113).
Evaluation Plan


I plan on evaluating Sally based on the goals that I have set up for her in regards to my problem of practice and the goals of the activities.  The first thing that I will be looking at is… was the accommodations that were set up effective for Sally?  Did they allow her to do the activities that her classmates did?  My main goal of making accommodations for Sally was to make sure that even though she was reading significantly below grade level that she could still work in a group and teach her peers.  I also wanted her to be able to identify non-fiction text elements by reading a book at her level.


One way that I will evaluate my accommodations is compare the work that Sally did in comparison to her group members.  I wanted Sally to be able to read the same books as her group members with the help of her peer buddy.  Sally was also asked to be the group artist to help complete the informational poster that her group would present.  I will be observing Sally working with her group members throughout this assignment to see if she is contributing not only to the poster, but to the reading discussions as well.


Finally, I wanted to Sally to identify non-fiction text elements by reading a book from her independent reading level.  The way that I will evaluate this is to find out what non-fiction text elements she can locate including the table of contents, the glossary and index well as captions and headings.  If Sally can find these things, then having her read a book at her level proved to be successful.  It will have allowed her to show me that even though she is reading below grade level, she can still do the work that her peers are expected to do. 
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